Cycle Assessment Form

	1. Course Number & Date of Assessment Cycle Completion 
	Course: ESL 011                                 Date: Fall 2011

	2. People involved in summarizing and evaluating data
	Two full-time ESL instructors: Alex Garza and Kseniya Kareva

FALL 2011 Full-Time: Alex Garza  Adjuncts: Jesus Adriana Torres, Katrina Kuschnik, Maria Garcia 

	3. Data Results
Briefly summarize the results of the data you collected.
	Outcome 1: The data we gathered reflects common grammatical problems that ESL learners encounter in improvised speech at the beginning levels. According to the results of the oral final exam, 47% of students were unable to adequately demonstrate level-appropriate grammatical accuracy.

However, progress was demonstrated in task comprehension (86%), fluency (93%), pronunciation (94%) and intelligibility (81%).

Overall, our findings reveal that learners met course goals and improved on their oral communicative abilities to enter the next English language proficiency level. 

RESULTS FOR OUTCOME 1 FOR FALL 2011

The data gathered reflects that students at the beginning level have some difficulty making and answering WH-Questions. One question that posed a problem was “What is Jimmy wearing?” 50% of 85 students could not answer that question correctly. The questions that present the most problems for students, however, are questions starting with WHY. According to the results of the oral exam, 70% of 85 students could not answer the WHY question correctly. 

Presumably, the verb “wearing” is what is producing confusion. Students are not able to identify the meaning of that verb when being spoken to. As for the WHY question, one possibility as to why this is a problem for students is that not enough class time is spent on covering that particular question because subordination would have to be presented. At the low-beginning level, it may present difficulties.     
Outcome 2: 2/23/10 

The data gathered for outcome #5 reflects the common problem of ESL students at the beginning level to produce the appropriate falling intonation in WH-Questions. Based on our findings gathered from our Oral Final Examinations , we found that when asked to produce falling intonation for Wh-Questions, only 44% of students succeeded in producing correct intonation.  In Contrast, 86% of students produced the appropriate rising intonation in Yes/No questions.  

Outcome 3:



	4. Course / Program Improvement

Please describe what change(s) you plan to implement based on the above results.

	1. Changes to the Course
a. Include more activities that emphasize improvised speaking with grammatical     accuracy.

b. Include additional lessons on was/were.

Fall 2011

· Spend more time covering the meaning and use of the verb “wearing”.

· Identify methods that will enhance comprehension of subordination when using questions with WHY. 

_________________________________________________________________

2/23/10/Outcome #5

a. In class, students will be placed in groups of two or three and be given the opportunity to monitor each other’s intonation patterns in various Wh-Questions and Yes/No questions.  A simple rubric will be provided to each student to check off if correct or incorrect intonation was produced.       

b. Provide informal feedback regarding intonation patterns during various class activities. 

c. Recommend that students use websites that provide additional demonstration and practice to increase intonation awareness and accurate production of various types of Wh- and Yes/No questions

2.  Changes to data collection 

a. Modify wording of questions on speaking rubric to avoid misunderstanding of the questions’ objectives in order to focus on student strengths. 

b. Assess students’ communicative abilities in groups of three to lessen anxiety during learner assessment that negatively affects student performance on grammatical accuracy.

These changes will be implemented in the Fall of 2009.
_________________________________________________________________
2/23/10
No changes at this time. The assessment tool meets our evaluation objectives.  
FALL 2011

No changes at this time. The assessment tool meets our evaluation objectives.
**Will this include a change to the curriculum (i.e. course outline)?           

	5. Next Year Was the process effective? Will you change the outcome/assessment for next year? (e.g., alter the SLO, assessment, faculty discussion process strategy for providing SLO to student)? If so, how? 
	The process of collecting and analyzing data was effective because we discovered what areas need improvement and came up with several strategies on how to manage problems that most students have. 

Also, two additional SLO’s will be part of the overall assessment procedure in order to foster student achievement. 

2/23/10

We feel that collecting and analyzing data for one SLO per semester allows us to better focus on implementing activities that can increase the success rate of students producing the desired outcomes of the course. 
Fall 2011

Overall, the process was effective because all instructors were able to recognize whether students were able to produce and answer Wh-Questions appropriately. Changes that will definitely be made will be to the questions used as oral prompts. All questions have to be clear and comprehensible. More time will have to be spent on specific verbs such as: wearing. In addition, more instruction will have to be dedicated to WHY questions.   


	6. After-Thoughts Feel free to celebrate, vent, or otherwise discuss the process.

	The process of collecting data and analyzing it is rather time-consuming. However, we realized that are findings will provide more support for student learning.

Fall 2011
The process of having to locate the adjunct instructors and giving/collecting the data can be difficult. Too many problems present themselves when adjuncts are teaching at different campuses.   


